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Child Trends

ÅFounded in 1979

ÅMonitors the well-being of Americaôs Children

ÅHas 65 staff on:
ïPregnancy and Childbearing

ïEarly Childhood

ïEducation

ïYouth Development

ïParenting and Fatherhood

ïChild Welfare

ÅBased on lifespan and ecological framework
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0

is not fully preparedé



Outline

1) Reviewing available frameworks, 

research, and data

2) Developing a framework

3) Conceptualizing positive constructs 

within this framework

4) Exploring methodological issues

5) Identifying next steps



Examples of Existing Conceptual Frameworks

Safety and physical 

status

Personal life

Civic life

Childrenôs activities

Multi-national 

Project

Physical

Educational/intellectual

Psychological

Social

Child Well-being 

Index

Physical development

Intellectual 

development

Psychological and 

emotional 

development

Social development

U.S. National 

Research 

Council

Using tools 

interactively

Acting autonomously

Functioning in socially 

heterogenous 

groups

DeSeCo



Outline

1) Reviewing available frameworks, 

research, and data

2) Developing a framework

3) Conceptualizing positive constructs 

within this framework

4) Exploring methodological issues

5) Identifying next steps



Functioning in 

socially heterogenous 

groupsSafety and 

physical status

Physical

Physical 

development

Personal life

Commitment to

learning

Connections

Social

competencies

Social

Childrenôs activities

Contribution

Civic life

Competence

Using tools

interactively

Educational/

intellectual

Intellectual

development

Psychological and

Emotional development

Psychological

Acting

autonomously

Confidence

Positive identity

Character

Positive 

Values

Physical health, development 

and safety

Cognitive development 

and education

Psychological/emotional 

development

Social development 

and behavior



Physical health, 

development, & 

safety

Cognitive development 

& education

Psychological/ 

emotional development

Social development 

and behavior

Safety and 

physical status

Physical Physical 

development

Educational/

intellectual

Commitment 

To learning Competence

Using tools

interactively

Intellectual

development

Personal life

Psychological and

Emotional development

Psychological Acting

autonomously

Confidence

Positive identity

Functioning in 

socially heterogenous 

groupsConnections

Social

competencies

Social Childrenôs activities

ContributionCivic life

Character

Positive 

Values



0 to 5 years 6 to 11 years 12 to 17 years

Physical health, 

development, & 

safety

Cognitive 

development & 

education

Psychological/ 

emotional 

development

Social 

development 

and behavior



Examples of Conceptual Frameworks for Contexts

(Internal)
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Physical Health, Development & Safety

Skills and knowledge to avoid drug and 

alcohol use and risky sex
Risk management skills

Wearing bicycle helmets, seatbelts, etc.Safe from accident, injury

Eating, exercise, sleep habitsHealthy habits

IndicatorsConstructs

Positive health status, health maintenance 

care
Overall health



Cognitive Development & Education

Knowledge of occupations, salary ranges,

requirements needed
Career and technical knowledge

Knowledge of tenants of democracy, government, laws, 

justice, tolerance
Civic knowledge

Arts: music, writing, art, theater, dance, etc.; ability to 

develop new views, approaches to tasks
Creativity

Able to use computers and communication technology; 

internet; networking sites
Interactive use of technology

Behavioral, emotional, and cognitive engagementSchool engagement

Curiosity, active learning strategies, mastery motivation, 

study skills
Positive attitude toward learning

Financial management, decision-making skills, home 

maintenance, etc.
Knowledge of essential life skills

Evaluation/analytical/problem-solving skillsCritical thinking

Self-perception of academic performance, abilityAcademic self-concept

In language, math, science, reading, writing, etc.; 

curricular-based achievement and literacy
Educational achievement

Secondary and postsecondary enrollment and 

completion; career and technical training; licenses, 

attainment expectations

Educational attainment



Psychological / Emotional Development

TranscendenceSpirituality

Believing oneôs life is meaningfully connected in a larger 

picture
Sense of purpose

Positive outlook and constructive adaptation to adverse 

events
Optimism and resilience

Positive identity and self-worthConfidence

Planfulness, resourcefulness, positive risk-taking, 

realistic goal-setting, motivation
Agency

Age-appropriate autonomy, emotional self-regulation, 

persistence, constructive time use
Self-management

Happiness, subjective well-being flourishing, life 

satisfaction
Overall psychological, 

emotional well-being



Social Development & Behavior

Age-appropriate concern and motivation regarding 

community, social or public issues, civic knowledge, 

civic self-image and self-efficacy and connectedness

Civic awareness, 

motivation

Knowledge, positive behaviorsEnvironmental awareness 

and behavior

Cross-cultural competenceCultural intelligence

Communication, cooperation, conflict-resolution skills, 

trust, intimacy
Social intelligence

Caring, empathy for othersProsocial values

Ethical behavior, integrityMoral character
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Relationships: Family

Outings, celebrations, vacations, family meals 

together
Positive functioning of family 

as whole

Warmth, closeness, communication, support, 

positive advice
Positive relations with siblings, 

extended family

Warmth, closeness, communication, support, 

positive advice
Positive relations with parents



Relationships: Peers

Supportive friendships, quality of relationship with peers, 

opportunity to meet friends or invite friends home
Positive friendships



Relationships: School

Sense of belonging at school and peer 

acceptance

Participation in school clubs and 

extracurricular activities at school
Positive engagement and 

connection

Student report of teacher supportPositive relations with teachers



Relationships: Community

Hours spent and content of media interactionsPositive digital/electronic 

relationships

Hours workedConstructive and non-

taxing employment

Intentions regarding future political and civic 

participation as adults (e.g. voting, campaigning, 

volunteer work)

Current or past participation with organizations such 

as human-rights groups, religions associations or 

youth clubs

Civic engagement

Participates in activities at community 

organizations/institutions
Sense of belonging in 

community

Participates in organized recreation activitiesEngagement in 

community institutions

Advice, support, communicationPositive relations with 

non-family adults



Relationships: Macrosystem

Cultural, spiritual, political, economicEngages with positive 

ideologies, movements

Relates positive to own group membership without 

disparaging others
Positive group identity
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Contexts: Family

Absence of smoke, in good repair, no lead, etc.Safe household

Quantity and quality of social, family and business networksSocial capital

Steady parental employment and adequate income/benefits, 

adequate housing, child care, parent education, number of adults in 

household, health services, cognitive/developmental resources 

(books, phone, internet, magazines, newspapers)

Resources

School, religious institution, community organizationsParent 

involvement in 

community

Read books to child, go to the library, go on outingsParental activities 

and enrichment

Warmth, communication, role modeling, time/discussions with 

children, appropriate structure/monitoring, high expectations
Positive parenting



Contexts: Peers

Peers who do not engage in risky behavior and who are good studentsPositive peers



Contexts: School

Safe from bullying, discrimination, crimeSafe schools

Parent satisfaction with school or wishing to transfer?Access to good schools



Contexts: Community

Values support diversity, tolerance, work, familiesPositive social norms

Adequate social/economic servicesServices

Active/religious, social, political, environmental 

organizations, and civic institutions
Community 

institutions/organizations

Organized child/youth/recreational activitiesActivities

Appropriate structure, high expectationsCaring adults

Recreation facilities and spacesPositive physical 

environment

Safe from violence, crime, environmental toxinsSafe neighborhoods



Contexts: Macrosystem

Spiritual, philosophical, political, economicBelief systems

Societal values, lifestyles, spending patternsCultures/subcultures
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Methodological Issues

1) Defining what is a positive indicator

2) Involving Children and Youth

3) Cross-Cultural and Cross-National validity

4) Micro versus macro data

5) Surveys versus administrative data

6) Reporters of information

7) Periodicity

8) Longitudinal data

9) Items versus scales

10) Relative versus absolute measures

11) Validity, both concurrent and predictive

12) Sub-populations with special needs or perspectives

13) Cut points



1) Defining what is a positive indicator

Å Positive Indicators:
ï More complex than negative indicators

ï Do not enjoy the same degree of 
consensus

Å Varied approaches to assess positive 
indicators:
ï Empirical analyses to assess 

concurrent and predictive validity

ï Obtain opinions for evidence of 
agreement or disagreement

Å Positive/negative indicators not just 
opposite ends of a single continuum



ÅInput of children and 
youth needed to identify 
factors that make them 
happy, motivated and 
successful as children

ÅSeveral research projects 
of involved children and 
youth in conceptualizing 
outcomes

2) Involving Children and Youth



3) Cross-Cultural and Cross-National Validity

Å Does the value placed 
on certain positive 
indicators vary by 
group?

Å Is it necessary for 
positive indicators to 
be endorsed by all or 
most groups to be used 
within a country or 
across countries?



4) Micro versus macro data

Å Micro data: information about 
individual children
ï provide information on well-being 

across multiple measures

ï provide a less positive perspective

Å Macro data: micro data aggregated 
for a nation, state, city or province 
to produce an overall number

Å Both macro and micro are helpful



5) Surveys versus administrative data

Å Administrative data: school 
records, vital statistics, 
government reports on services or 
benefits received, etc.

Å Many of the gaps in positive 
indicator data reflect subjective 
emotions and values

Å Necessary to collect data from 
respondents (survey) to assess 
positive constructs



6) Reporters of information

Å Observers (e.g., parents and 
teachers)  often asked to provide 
information about development 
and well-being of children

Å Many positive constructs are 
subjective, making it optimal to 
obtain the perspective of that 
person directly

Å Capacity of children to provide 
such information varies by age



7) Periodicity

Å How often do indicators need to be collected?

Å 4-year time span very lengthy (by the time new data are collected 
and made available, the information is often 5 years old)

Å 5-year-old data is not likely to be useful to policy makers

Å Costly to collect data on a continuing basis

Å Probably sufficient to collect data every 2 years

2000 2005 2010

2001 2002 2003 2004 2006 2007 2008 2009



8) Longitudinal data

Å Longitudinal data are highly informative

Å Indicates long-term dispositions

Å Can be produced from a very small number of items

Å Requires data collected over time 

with minimal attrition = EXPENSIVE



9) Items versus scales

Å Often, time and cost restraints limit to 
one item per construct

Å More complex constructs need 
multiple items

Å Research is needed to identify a set of 
critical items to operationalize a 
construct



10) Absolute versus relative measures

Å Researchers tend to compare children who have 
more or less of some characteristic to conclude 
that more (or less) is better (e.g. relative poverty)

Å Also of interest is whether an absolute amount is 
sufficient or necessary (e.g. absolute poverty)


